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(overseas exchange program, OEP)不僅擴闊學生的國際視野，更讓學生在個人成 
長上有所獲益。爲了分別理解海外交流計劃對大學生在個人技能/知識和就業上的 
影響，本論文共進行了兩個硏究。首個硏究運用了半實驗硏究方法 
















A growing number of students leave their home environment and participate in overseas 
exchange programs (OEP) every year. The OEP not only represents international 
learning but also contributes to students' personal development. Two studies presented 
here were intended to address the impact of the OEP on students' increased skills/ 
knowledge and its influence on employment-related outcomes. The first study surveyed 
303 students staying at campus and 61 OEP participants to compare their changes in 
cultural cosmopolitanism, general self-efficacy, social self-efficacy, perceived spoken 
English competence and perceived written English competence after a four-month 
period. Results from the ANCOVA on the dependent variables between the 
experimental and control group, using extra-curricular activities participation as a 
covariate, revealed that OEP students, compared to the control group, showed a 
significant improvement in cultural cosmopolitanism and social self-efficacy and a 
moderately significant increase in general self-efficacy but failed to demonstrate 
improvements in perceived written English competence and perceived spoken English 
competence. In the second study, 107 university graduates were surveyed of which 58 
participants joined OEP of at least four weeks during their undergraduate program. 
Graduates with OEP experience were also found to receive a higher starting salary upon 
entry into the job market but not a greater number of job offers. Further research on 
OEP vii 
cross-cultural exchange programs and applications from the research findings to 
exchange program enhancement were discussed. In addition, the qualitative data from 
10 participants collected in focus groups and interviews were reported to substantiate 
the impact of OEP on students' knowledge/skills and their greater attractiveness to 
employers in the early stage of career. 
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CHAPTER 1: GENERAL INTRODUCTION 
Learning and Employment Outcomes from Overseas Exchanges 
'There is a flickering spark in us all which, i f struck at just the right age, can light 
the rest of our lives, elevating our ideals, deepening our tolerance and sharpening our 
appetite for knowledge about the rest of the world. Educational and cultural exchanges 
provide a perfect opportunity for this precious spark to grow, making us more sensitive 
and wiser international citizens through our careers.' (Reagan, 1982) 
Expanding book-bound horizons, embracing cross-cultural diversity and developing 
one's self-identity are critical components in tertiary education, so are the major ideas 
of overseas exchange programs (the OEP). Overseas exchange programs are defined as 
'the international movement of scholars and students' (Harari, 1992). Kraft, Ballantine, 
and Gravey (1994) outlined three models of students' exchange programs, viz. total 
immersion, protective studies, and tour models. Any overseas exchange could be a 
myriad of the above three models. The total immersion model involves sending students 
abroad to a foreign university for at least a semester in which students can participate in 
in-depth academic, language and cultural learning in that country. The protective studies 
model attaches students with local resident advisors and instructors during the program, 
e.g. a cultural exploration program with a local family as a host. The study tour is 
typically short in length, ranging from about two weeks to a summer. According to the 
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Open Doors report (Institute of International Education, 2003)，the United States has 
been hosting 586,323 foreign students, who were attending colleges and universities 
there in 2002/03 and the number of foreign student at the U.S. has been on the increase 
since 1982/83. In their survey, it was also found that the total number of students 
enrolled in Intensive English Programs (defined as a mix of university and college 
affiliated programs as well as private institutions offering English language training) 
was 51,179 in 2002 calendar year. In the mainland China, 25,000 students and scholars 
go on exchange annually (Beijing Review, 2002). Locally, since its inception of 
overseas exchange programs in 1965，the Chinese University of Hong Kong has 
organized overseas exchanges for more than about 3,000 students. Having been 
subsidized by the University Grant Commission, its program sent about 300 students 
abroad in the 03’ academic year. 
The purposes and missions of overseas exchange programs vary, depending on the 
program model and its scope. Overseas exchanges have been said to serve an array of 
functions. Macroscopically, it provided a grand tour to explore one's heritage, improved 
international relations, facilitated the exchange between the culture of origin and the 
culture of the host society, improved language skills and communication with foreigners, 
promoted personal development and international understanding and developed 
students，career identity (Goodwin & Nacht，1988; Mucha, 2003; Kraft, Ballantine & 
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Garvey, 1994; Inkson, Thomas & Barry，1999). Macroscopically, it was believed to 
enhance peaceful co-operation between countries, create a better world community, 
help improve the lives of people in developing countries through providing technical 
support and educational training programs(service learning) and promote international 
relations (the Council on International Educational Exchange, 2001; Arum & Van de 
Water, 1992; Goodwin & Nacht, 1988). 
Despite the increasing number of students going exchanges, research employing 
rigorous methodology in examining the impact of overseas exchanges appears sparse. 
The first study on international program outcomes can be traced back to 1955 (Stimpfl 
& Engberg, 1997) and the work has continued recently (Kalunian, 1997, Wortman, 
2003). However, the body of literature about overseas exchange programs was 
commented as 'fragmentary and insufficient' by Bum (1980). A review of this body of 
research reveals gaps in understanding the developmental outcomes from study abroad 
programs. The majority of the literature on study abroad programs covers the overviews 
of study abroad programs, study guides or theoretical presentation (Laubscher, 1994) 
and this lack of diversity can also be reflected from a very small number of studies 
evaluating the impact of study abroad on students' learning and development. Johnston 
and Edelstein (1993) echoed this lack of systematic research addressing the leaning and 
developmental influence from overseas exchange programs when he wrote that faculty 
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members often see the effects of study abroad as insignificant since other academics 
have rarely conducted convincing research on students' learning from these programs. 
After determining that a gap exists in measuring learning outcomes from overseas 
exchanges in a scientifically rigorous manner, as well as that research on students' 
specific psychological growth during study abroad programs is lacking, the present 
study serves to investigate the learning outcomes from overseas exchange programs 
(the OEP) on university students across dimensions, namely cultural cosmopolitanism, 
general self-efficacy, social self-efficacy and English ability. Based on the evaluation 
framework of Kirkpatrick (1959), the first two levels of program evaluation are reaction 
and learning; The reaction level, which measures participants' attitudes towards the 
program content and the program itself; while the learning level helps researchers 
identify participants' perceived learning achievements, providing an opportunity to 
explore participants' personal development in the course of programs. The change in 
cultural cosmopolitanism, general self-efficacy, social self-efficacy and perceived 
language ability are learning outcomes from overseas exchanges. The third and fourth 
levels are behavior and results. Since results are arguably more important to institutions 
and program organizers (direct measures of behavior are often difficult to obtain, since 
participants were studying abroad), employment outcomes were also assessed to 
determine whether the program can positively affect the subjective measures of 
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performance in the long run. In the present study, two separate but complementary 
studies cover the learning and employment outcomes from overseas exchanges, namely 
study I - Experience from Overseas Exchanges: Increased knowledge/ skills and study 
II- Employment Outcomes from Overseas Exchanges. Additional qualitative data 
gathered from focus groups and personal interviews were summarized to provide 
further insight on the impact of OEP on students' learning and employment outcomes. 
As noted by researchers (Maxwell, 1996; Swanson, Wtkins, & Marsick, 1997)， 
qualitative data, reported along the quantitative ones, can often help elaborate the 
meaning of statistical findings and provide insight on causal factors. 
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CHAPTER 2: STUDY I: EXPERIENCE OF OVERSEAS EXCHANGES: 
INCREASED KNOWLEDGE/SKILLS 
Overseas Exchange Programs and Tertiary Education 
In recent years, there has been an emphasis of global experience in the overall 
education of students, which were evidenced in study abroad programs in Nursing 
school (Tabi & Mukheijee, 2003), the Semester at Sea program for college students 
(McCabe, 1994) and the International Civic Educational Exchange Program for 
educators and 'gatekeepers to democracy' (Comett, Dziuban, Abisellan, Setenyi, 
Burroughs & Palmer, 2002). Overseas experience (OE) is not a new concept in the 
Western culture; researchers, particularly in the West, operationalized OE as a rite of 
passage for the youth (Inkson, Thomas & Barry, 1999, p.53). Overseas Exchange 
Programs (OEP) at Hong Kong share similar missions with the OE; encountering new 
cultural tradition and customs, experiencing cultural shock and enduring less 
comfortable living conditions compared to one's warm home environment are common 
experience in both OE or OEP. So as to foster students' international perspectives and 
develop students' edge on their global competitors, local universities have developed a 
network of reciprocal student exchanges with universities around the world. A survey 
conducted by an international exchange office (Acadmic exchange link, 2003) found 
that less than half of the university students interviewed have visited any Western 
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countries before and the OEP, therefore, can provide excellent resources and support to 
those students from less affluent families to explore the world. The OEP usually 
developed in the form of a cultural exploration program, academic exchange program 
or an internship. For instance, the Hong Kong University of Science and Technology 
has developed its one-semester exchange program for its business students in 
collaboration with foreign universities. About 550 students have attended their 
one-semester academic exchange overseas (HKUST，2003) in the past seven years. 
Besides programs of total immersion, the Chinese University of Hong Kong also offers 
exchanges which has emphasized on business internships in the Mainland, the China 
Career Development Award Program, which is similar to the program type of protective 
studies (Kraft et al. 1994). 
Outcomes for OEP: Increased Knowledge /Skills 
Among a small number of studies examining the potential impact of overseas 
exchanges, Park, Pringle and Tangri (1995) examined the impact of OEP qualitatively 
of a sample of tertiary educated New Zealand women in midlife who had undertaken 
OEP in their earlier lives. In retrospect, most respondents reflected on the importance of 
their broadening of perspectives and knowledge, their awareness and appreciation of 
cultural differences, and their building of confidence and independence. Among all the 
outcome variables, cultural understanding, self-efficacy and social efficacy were the 
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most remarkable change for people completed an overseas exchange (McCabe, 1994). 
Cultural cosmopolitanism. The concept of cultural cosmopolitanism was quite 
difficult to define for there has already been an accumulation of different semantic 
terms which shared similar meaning with cultural cosmopolitanism (Carlson & 
Widaman, 1988). Researchers also used the terms intercultural sensitivity, pluralism, 
multiculturalism or global perspective interchangeably with cultural cosmopolitanism 
(Hammer, Bennet & Wiseman, 2003; McCabe, 1994). Carlson and Widaman (1988) 
together with Abrams and Arnold (1967) stated that the concept of cultural 
cosmopolitanism encompassed affective and cognitive dimensions. Accordingly to their 
definition, cultural cosmopolitanism involved knowledge of and awareness about issues 
and events of international significance as well as general attitudes that reflected 
improved sensibility toward international issues, people and cultures. Cultural 
cosmopolitanism is becoming more significant in this almost boundaryless world 
because biased or incomplete information, unfortunately, wi l l lead to injustice. 'Most of 
the world bases their perception of America upon our (the U.S.) movies, soap operas, 
and nighttime TV. No wonder so many people dislike America' (Hughes, 2004, p.9) As 
an exchange student to the U.S. in the waning years of the cold war, a former Soviet 
student Aleksey Sorokin stated, ‘ I know how useful it is to get to know each other 
personally and see how things are (in the U.S.). There is no substitute for it.，Though 
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people-to-people exchange may not totally stop the cold war between countries; it helps 
reduce hostility and misunderstanding between Americans and Soviets. (Christian 
Science Monitor, 2004, p.9) When students immerse themselves in a new culture, they 
get opportunities to interact with the out-group (the local at the host country) and in turn 
they can form a more accurate conception that the out-group also agree characteristics 
of their own group. Therefore, it is expected that students after the OEP wi l l become 
more culturally sensitive. 
Hypothesis 1: Group (OEP participation vs control group) will interact with time 
(the four-month period) to influence cultural cosmopolitanism 
Self efficacy. We know what we look like by looking at the mirror, so as we use the 
reaction from others to form images of ourselves and this is the gist of the looking-glass 
self theory by Cooley (1924). Sullivan (1953) further added to the notion and suggested 
‘reflected self-appraisal' as the process through which we leam about ourselves through 
the interaction with others. The OEP provides students with information about how 
others see themselves and this in turn, shapes students' view of themselves (Zahama, 
1989). Students can not only rely on judgment from members of their in-group, but also 
reaction from out-group members to answer the question 'Who am I?'. I f they can 
receive positive and consistent feedback about themselves, they can develop more 
congruent self-identities. On the other hand, the host culture and environment not only 
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furnish students with physical tests and obstacles but also give rise cultural paradoxes 
which provide students with the opportunity of cross-cultural learning. After a series of 
trials and ordeals, students return back with a sense of the master of two worlds instead 
of one (Adler, Brody, Osland，2001). The OEP, meanwhile, is often students' very first 
experience of living independently of family, learning to drive on a highway or 
preparing meals themselves. Jessica Newcomer, one of the participants of a 
cross-cultural program sponsored by the Colorado Farm Bureau and the Lakewood-area 
high school, got her first experience in farm. From watching a calf being to planting 
fava beans herself, she tried a different lifestyle than she was used to in the city (Hunter, 
The Denver Post, 2002). Therefore, the OEP can enhance students' belief that one can 
self-generate behaviors to desired outcomes (Bandura, 1977) when they receive 
approval and positive feedback from others. Thus, 
Hypothesis 2: Group will interact with time to influence general self-efficacy 
Social Self-efficacy. According to Bandura (1997)，social self-efficacy refers to the 
belief about one's competence to respond appropriately in social situations. Under the 
operationization of the construct, social self-efficacy addressed (a) understanding of 
appropriate social behaviors in a setting, (b) assurance in one's ability to engage in the 
behaviors ；and (c) the faith that the reaction from others in a social environment wi l l 
support further interaction (Bandura, 1986; Coleman, 2003). Translated into the 
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development of social self-efficacy in the OEP, students receive chances to leam how to 
master the cross-cultural interactions, model others' successful social interaction (social 
learning) and receive positive reinforcement when they can successfully establish 
relationships with the local people. A major task for students in the OEP is to form a 
new social network during their exchange programs and they sometimes find interesting 
encounters. 
There is a real sense of team spirit. It's like we're all in this (Boston College) 
together. It's also true of many Boston schools.. .1 was surprised when I learned 
students go out to dinner with their lecturers. We just don't do that back home. 
Professors deal with hundreds of students (in my country) and you're lucky i f they 
remember your name,' said a student participant took part in an OEP at Boston 
College (Boston Globe, 1998 p丄.5). 
Whatever in cross-cultural or co-ethnic interaction, communication skills, 
particularly the skills to develop relationship, are vital in smooth human informational 
exchange and network building. Social self-efficacy is included as one of the outcome 
variables for a person's actual ability to socially interact with strangers is not as 
important as the belief in one's capability. It was first the individual's decision to decide 
whether to initiate a social interaction; the decision was undoubtedly affected by the 
belief first (Bandura, 1977). Change in social self-efficacy is, therefore, hypothesized to 
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improve over time in OEP group students. 
Hypothesis 3: Group will interact with time to influence social self-efficacy 
Perceived English Competence. Language and Linguistics researchers have 
investigated qualitatively on the content of the second language discourse that occurred 
when students conversed with local hosts during the OEP using conversation analysis 
and ethnographic techniques (e. g. Wilkinson, 2002). In the study, four American 
students whose conversations in French with a native speaking host family member and 
an American peer were recorded before departure, overseas and upon returning to the 
United States. In the recorded conversation, native speakers intended to provide 
corrective feedback in the conversation with students, such that students could converse 
in a ‘safety net' that i f he/she made a mistake, the conversation would not become a 
mess (Wilkinson，2002). Given the definition by Harter (1983) and Bandura (1988), 
self-competence represented one's confidence in accomplishing certain tasks or gaining 
competence in certain areas. Consonant with this perspective, perceived English 
competence refers to students' confidence in speaking and writing English in daily 
communication. Language competence development is a complicated process that 
begins during the preschool years and continues throughout adolescence and into 
adulthood (Jambunathan, 2000). Whereas linguistic research focuses on linguistic gains 
in fluency and accuracy (Brecht, Davidson, & Ginsberg，1995) and the type of language 
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used through study abroad, the OEP serves a good opportunity to investigate i f students 
psychologically perceive their English competence, both written and spoken English, 
improved after the program. 
Hypothesis 4i: Group will interact with time to influence perceived spoken English 
competence 
Hypothesis 4ii: Group will interact with time to influence perceived written 
English competence 
In sum, study I explored whether the OEP make a positive impact on students in 
cultural cosmopolitanism, general self-efficacy, social self-efficacy and perceived 
English competence. The study hypothesizes that the OEP participants, when compared 
to the control group, wi l l show a higher level in these areas over time. Qualitative data 




The participants in the study represented two groups of students: those who were 
going to join an OEP and those who remained at the local campus. Participation in the 
study was voluntary and both groups of participants were invited to the pre- and post-
test questionnaire by an invitation e-mail via campus-wide mass mailing that they could 
click the provided link to the questionnaire. 696 undergraduate students completed the 
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pre-test questionnaire. In the second wave, 61 OEP participants (50 women and 11 men) 
replied the second questionnaire and so did 303 control group participants (229 women 
and 74 men). The reduction in response rate from the first to the second study was 53%. 
Table 1 provided the demographic information for participants who completed the 
pre-test and post-test. 
(Pre-test :http: /7c yberps v. p s y. cuhk. edu .hk/〜extracmTicular/cuiTent/b 1 .html ； 
Post-test: http://cYberpsv,psy.cuhk.edii.hk/〜extraciirricular/current/al.litml). 
Table 1 
Demographic characteristics of Participants in Study I 
OEP group Control Group 
Expected graduation year 
2 0 ^ 3 4.90% 9 2.90% 
2004 19 31.10% 105 34.70% 
2005 37 60.70% 157 51.80% 
2006 2 3.30% 32 10.60% 
^ 20.61 20.38 
Major 
Arts/Humanity 14 23.00% 41 13.80% 
Medicine 4 6.60% 50 16.80% 
Social Science 19 31.10% 67 22.50% 
Business 12 19.70% 59 19.80% 
Education 1 1.60% 14 4.60% 
Engineering 4 6.60% 29 9.70% 
Science 7 11.40% 38 12.80% 
Sex 
Female 50 82.30% 229 75.60% 
Male 11 17.70% 74 24.40% 
Visited country in the OEP 
China 1 1.80% 
Canada 4 7.10% 
The U. S. ^ 44.60% 
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Table 1 (cont.) 
Demographic characteristics of Participants in Study I 
Britain 1 1.80% 
Scotland 1 1.80% 
Japan 10 17.80% 
Korea 3 5.30% 
Sweden 2 3.60% 
Belgium 1 1.80% 
Netherlands 1 1.80% 
Germany 7 12.60% 
Nature of the OEP 
academic exchange 54 91.50% 
internship 1 1.70% 
4 6.80% 
Duration of the OEP 
1-2 month(s) 6 10.50% 
2 months- 1 semester 30 52.60% 
1 semester-1 year 20 35.10% 
> 1 year 1 1.80% 
Note. The percentage values represented the valid percentage, given participants missed some of 
their demographic information. 
Before participants completed the online questionnaire, they had read a briefing on 
the project and indicated agreement to the consent form by clicking 'Proceed' to the 
questionnaire page. Students who completed the pre-test and post-test questionnaires 
would enter a lucky draw with $500 cash and a total of five awards were available. 
Procedure 
The study employed a quasi-experimental design with a 4-month timeline. The 
initial survey was administered to participants during the previous month before the 
OEP starting from one month to two weeks before the beginning of the program. Four 
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months after the OEP, students were requested to f i l l in the second questionnaire. The 
general design of the pre-test and post-test were alike and both divided into three parts. 
In the first part of the pre-test, students were asked to indicate their gender, age, 
expected year of graduation with his/her bachelor's degree, their major area of study 
and their grade received for the English subject at the Hong Kong Certificate 
Examinations or the Hong Kong Advanced Level Examinations. Part two included 
questions asking students' intention to participate in extra-curricular activities and an 
OEP in the coming six months, including at most two activities for extra-curricular 
activities involvement. Name, nature of the activity and the role expected in the activity 
were asked as well. Participants' intended participation in an OEP of at least 4-week 
long in the coming six months, including the OEP name, its nature, expected length and 
the academic year at when the OEP began were asked. Part 3 was designed to assess 
increased knowledge/skills related to cultural cosmopolitanism, general self-efficacy, 
social self-efficacy and students' perceived spoken and written English competence. 
For the post-test, the first part of the questionnaire required students' reference 
number of the first questionnaire and also their e-mail address for further contact. In 
Part two, students' actual participation in extra-curricular activities, at most two 
extra-curricular activities, in the past four months was asked, including the name of the 
activity, its nature, the position of his/her role in the activity, the academic year at 
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which the participant joined the activity and the average hours spent on the activity per 
week. Again, students reported their OEP participation in the past four months. 
Information related to the program, such as, program name, nature and the length of 
time the students wason the program and their study year were asked as well. Similar to 
the pre-test, the third part of the questionnaire assessed participants' knowledge/ skills 
related to cultural cosmopolitanism, general self-efficacy, social self-efficacy and 
perceived spoken and written English competence. 
Measures 
Cultural Cosmopolitanism. Participants were given the Barrows (1981) cultural 
cosmopolitanism scale, which is a measure of affective and cognitive cultural 
sensitivity. The questionnaire contains 10 items, for instance, ‘ I am interested in 
international relations and acquire information about international developments 
whenever I can.' Participants had to indicate their agreement at the time when they 
were fill ing in the questionnaire. Coefficient alpha for this scale were .63 (pre-test) 
and .66 (post-test) 
General self-efficacy and Social self-efficacy. General self-efficacy and social 
self-efficacy were assessed using the scale developed by Sherer et al. (1982). This 
18-item questionnaire organizes around two domains: general self-efficacy and social 
self-efficacy. For instance, in the general self-efficacy area, items are 'When I make 
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plans, I am certain I can make them work.，； ‘One of my problems is that I cannot get 
down to work when I should' (R). The independent scale for general self-efficacy 
consists of 12 items and the alpha coefficient were .64 (pre-test) and .67(post-test). In 
the social self-efficacy domain, which consists of six items, one of the items is ‘ I f I see 
someone I would like to meet, I go to that person instead of waiting for him or her to 
come to me.' Participants rated how accurately the statements described them on a 
5-point scale ranging from 1 (totally disagree) to 5 (totally agree). Coefficient alpha for 
this scale were .66(pre-test) and .63 (post-test). 
Perceived English Competence. Researchers recently found satisfactory and 
convincing evidence from the education research that language proficiency was 
multi-componential ； multi-dimension scales, therefore, fit better for the measurement 
of students' language proficiency (North, 2000). Students' proficiency data were 
gathered using a dimension-based self-assessment of spoken and written English. The 
present proficiency scale, composed of two subscales, was a self-rating scale of 
participants' spoken English and written English: most of the participants have visited 
English-speaking countries in the OEP. In the education research area, the majority of 
existing scales of language proficiency are holistic and behaviorally anchored 
definitions were attached to each step of the scale. Similarly, a rating scale was 
developed for the present study based on Nash and colleagues' classification idea 
OEP vii 
(1985), which presents five steps from one (proficiency much higher than classmates of 
the same year) to five (proficiency much lower than classmates of the same year) and 
raters decided the relative amount of competence on each factor: Accent, Fluency, 
Comprehension, Vocabulary and Grammar (spoken English) and Grammar, Vocabulary, 
Mechanics, Fluency and Form (written English). The criterion for judgments was a set 
of global descriptions of performance for speaking or writing; for instance, the criterion 
for the accent factor is no conscious mispronunciations with near native pronunciation. 
The self-rating scale was, to a certain extent, subject to potential problems, for example, 
the task descriptors may be cliche (North, 1992) or validity of scale is difficult to 
measure. Despite such reservations, scales of proficiency were also noted to offer a 
number of attractions, for example, it enabled comparison across time using a common 
yardstick (Carroll & West, 1989). 
Results 
Data from Part 3 (Increased Knowledge/Skills) were factor analysed using the 
Varimax rotation and the Scree test to establish an equivalent dimensionality. The 
intercorrelation matrices for Part 3 "Pre-test" and "Post-test" were factor analyzed in 
the OEP group and the control group respectively. For each factor analysis of the scale 
cultural cosmopolitanism, the Scree test indicated a one-factor solution and each 
corresponding item demonstrated Eigenvalue greater than 1. The component matrix is 
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presented in Table 2. The factor patterns for the pre-test and post-test of cultural 
cosmopolitanism were very similar, supporting the notion that the two sets of items 
reflected the same factorial dimensionality across the two period of time. The common 
























































































































































































































































































































































































































































































































































































Items of general self-efficacy, social self-efficacy, perceived spoken English 
competence and perceived written English competence were factor analysed separately 
for the OEP and comparison control group as the aforementioned steps before. Results 
of the factor pattern were shown in table 3, 4, 5 and 6 respectively. Pertaining to general 
self-efficacy, one factor solution was obtained across groups in both pre-test and 
post-test measurement based on the Scree test and the Eignevalues of the corresponding 
items were greater than 1. Common items loading on a single factor across groups both 
for the pre-test and post-test conditions included 1，2, 4，5, 6, 8, 9, 10, 11 and 12 (see 
table 3). The analyses of pre-test and post-test yielded very similar results for both the 
OEP and comparison samples. 
As shown in table 4, a single factor solution was again obtained among items in the 
































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































Students participated in the present study joined OEP across different continents 
and it is reasonable to examine the change in perceived English competence for those 
who made an exchange in Western countries. Students who travelled to the United 
States, Canada, Europe and Britain (N=42) were included in this part of analysis. 
Students making their exchanges to Europe were taken into this sub-group of OEP for 
Hong Kong students master English at conversational proficiency besides their mother 
tongue Cantonese. During the interview with the OEP returnees from European 
countries, students reported their language used in daily life is English. The factor 
pattern for perceived spoken English competence was provided in Table 5 and again a 
single factor solution resulted based on the Scree test. A l l five items were selected for 
this factor. Last, the factor pattern on perceived written English gave a one-dimensional 
structure and all the five items defined the factor, (see Table 6) 
Correlations among selected variables are presented in table 7 (between OEP 
length, extra-curricular activities participation, cultural cosmopolitanism, general 
self-efficacy and social self-efficacy) and table 8 (between OEP length, extra-curricular 
activities participation, past English results (the grade received for the English subject 
at the Hong Kong Certificate Examinations or the Hong Kong Advanced Level 








































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































A mixed factorial ANCOVA with Group (between-subject factor) and Time 
(within-subject factor) was conducted on each dependent measure to determine whether 
there was Group X Time interaction after adjustments were made for extracurricular 
activities participation. Items measuring how long respondents had .participated in their 
listed extra-curricular activity I and I I and number of hours spent on these two activities 
were taken as the extra-curricular activities participation composite score. Results of 
evaluation of assumption of normality of sampling distribution were tenable given the 
inspection of roughly the same skewness for each dependent variable. Homogeneity of 
error variance among dependent variables was tenable, as supported by the 
non-significant Levene's test. Adopting extracurricular participation as a covariate was 
appropriate given the significant linear relationship between the covariate and each 
dependent variable and also homogeneity of regression slope among the two groups of 
participants. Inclusion of extra-curricular activities participation aimed to adjust the 
initial differences among dependent variables in order to reduce within group error or 
variances. Theoretically, past research noted the positive impact of teenagers' 
participation in physical activity, sports and recreational participation in youth centres 
in building self-esteem, self-concept, leadership skills and even reducing risks of 
problem behaviour (Collingwood, Reynolds, Kohl, Sloan & Smith, 1991; Gruber, 1986, 
Hastad, Segrave, Pangrazi, & Petersen，1984; Hattie, Marsh, Neill, & Richards, 1997). 
Cultural Cosmopolitanism. After the adjustment of the covariate, time had a 
significant differential effect on groups, as reflected by the significant Time X Group 
interaction effect (F( l , 361)= 7.14，p<.01) and Post-hoc comparison using Bonferroni 
correction demonstrated a significant improvement over time on cultural 
cosmopolitanism for the OEP group (p<.01) but not for the control group (p>.05) and 
the pictorial trend was shown in Figure 1. The results supported hypothesis 1. Time 
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main effect was also found that cultural cosmopolitanism increased significantly with 
time ( F ( l , 364)= 5.951, p<.05) 
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Figure 1. Interaction between Cultural Cosmopolitanism 
and Time 
General self-efficacy. There was a marginally significant Time X Group 
interaction on general self-efficacy (F(l , 361)二3.38，p=.067) and post-hoc comparison 
found a significant deterioration over time for the control group (p<.001); while we 
noted a non-significant change of general self-efficacy in the OEP group (p>.05)(see 
Figure 2 for the interaction between time and general self-efficacy). Hypothesis 2, 
therefore, was partially supported. 
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Figure 2. Interaction between General self-efficacy and 
Time 
Social self-efficacy. Again, time imposed differential impact on participants' 
OEP vii 
social self-efficacy since Time X Group interaction was significant (F( l , 361)=5.354, 
p<.05). The social self-efficacy score did not differ significantly over time in the OEP 
group(p>.05);whereas the difference was more obvious in the control group, given the 
significant lower social self-efficacy over time group (p<.05) (see Figure 3). 
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Figure 3. Interaction between Social self-efficacy and 
Time 
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Perceived spoken English competence. The number of participants from the 
OEP group was reduced to 42 for the following analysis. No statistically significant 
interaction effect between perceived spoken English competence and time was found 
after adjustment for covariates (F( l , 334)=2.58, p= 110). Hypothesis 4(i) was not 
supported. There is a significant time main effect as perceived spoken English 
competence decreased significantly with time, F (1,334)= 7.918, p<.01 (see Figure 4). 
Three participants missed their input to items on perceived written English competence 
and the control group, therefore, reduced to 296. On the other hand, students perceived 
their written English improved over time (F(l , 334)= 36.55, p<.001) but we failed 
observe the significant interaction between Time and Group (F( l , 334)= .63，p>.05) 
(see Figure 5). Hypotheses 4ii was rejected. 
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Figure 4. Interaction between Perceived Spoken English 
Competence and Time 
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Figure 5. Interaction between Perceived Written English 
Competence and Time 
Additional Insight from Qualitative Data 
Qualitative data from focus groups and interviews of ten past OEP participants, 
who have joined the OEP two to half a year ago and present full-time workers, provided 
documentation of the impact of the programs on their personal development. This data 
were analyzed in conjunction with the quantitative measures to provide corroborative 
effort to understand the impact of OEP. Two focus groups of approximately 90 minutes 
in length, which involved 6 OEP students totally, were conducted. For the ease of 
time-arrangement among graduates who are now working full-time, individual 
interviews with other four OEP returnees were made. Given the exploratory nature of 
the present study on the OEP, our analysis of the qualitative data were placed on 
understanding the participants' views of reasons of joining OEP, possible changes after 
the program, characteristics of students going on OEP and the possible impact of the 
OEP on their early career development (see appendix for focus group and interview 
questions). The interviewees' responses to change across the four areas, namely cultural 
cosmopolitanism, general self-efficacy, social self- efficacy, perceived English 
competence and other competence, were transcribed and categorized according to the 
underlying concepts (Maxwell, 1996). 
Cultural cosmopolitanism. Participants expressed quite different opinions 
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regarding their change in cultural cosmopolitanism. Rose (a Psychology major) shared 
that her cross-cultural awareness, particularly towards the Western culture, increased 
after the OEP because she also got a network in the U.S. but her interest towards the 
Third World countries or other less dominant cultures did not change much. Trying to 
understand global issues from another perspective, for instance, as a citizen of a 
Western country, was also a new lesson to students. ‘ I found Americans use a different 
point of view in analyzing global issue, such as terrorist attack, from that of Hong Kong 
citizens. I now can put myself into others' shoes to evaluate international news', said 
Wah (a Computer Engineering major). 'While terrorist attack or starvation may seem a 
tale in the Hong Kong society, they are as close as daily hassles in other countries,' said 
Rose. Another participant said she leamt to embrace the culture diversity and be more 
tolerant of individual differences. Some of them pointed out they found people are more 
alike cross-culturally after the OEP because their stereotypes towards a particular 
cultural group faded after close contact with the group. 
General self-efficacy. Students also became more confident about their value 
systems after their belief had been tested against values of another culture. Cherry (an 
Accounting major) said she would not be confined by norms and judgment set by the 
society easily after the OEP. She added, ‘ I had a dream of my own life but I was lacking 
of courage to realize them in the past because how others evaluate my decision was my 
concern. After the exposure in a more individualistic Western society, I wi l l realize my 
dream and to pursue my self-set standard.' Meanwhile, the OEP offers different daily 
challenges, such as independent excursion, to students and they soon developed a sense 
of toughness during a series of both success and ordeals. A fruitful outcome from trials 
and errors is students achieving a better sense of self-efficacy. Cherry had an 
opportunity to travel independently in the U.S. during study abroad, the successful 
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experience granted her courage to take vacation alone during her holiday now. At the 
same time, students find they are as competent as others e.g., language proficiency and 
quality of work. 
Social self-efficacy. Wah participated in a one-year OEP at Illinois in 99-00 and he 
remarked about the interpersonal skills acquired during the program. He commented the 
skills acquired in the program extended beyond his mechanical and 
knowledge-intensive Engineering discipline, which covered communication skills with 
people of different background and cultures and these skills are otherwise difficult to be 
acquired at his local campus. 
Birds of the same feather flock together and we often get together for a simple 
reason at the local campus.. .Classmates and I are of similar background, such as 
major or interest. During study abroad, I had to make a new network with people 
of different cultures, let along different educational background and interest, said 
Wah. 
Some of them indicated they take more initiatives to make friends. Living 
independently abroad requires the establishment of a new network and Rose noted she 
actively seek opportunities to make friends. 'Living in Los Angeles is one of the factors 
that give me interest to socialize with people for I have to take the ride in classmate's 
car to travel in this spacious city,' said Rose. In general, students shared the notion that 
after the OEP they wi l l take the first step in making friends instead of waiting others to 
approach them now and they are better in understanding reactions from people who are 
of a different race and culture. 
Perceived English Competence. ' In the classroom, I found my written English 
proficiency is not much worse than the local (in an English-speaking country),' said one 
participant. However, the change in language proficiency was more profound on spoken 
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English. 'Oral and listening skills are both improved more during the program than 
written English skills.，Rose and Cherry commented. Another participant thanked the 
OEP for an opportunity of improving his English learning strategies. ‘ I learned better 
mastering strategies of speaking and writing English during the exchange which is not a 
focus in my study for I understand how to chunk a complicated sentence into 
meaningful units during the OEP,' said Wah. 
Changing values/ affirmation of one，s values. Mandy (studied Translation) 
commented that a new culture challenged her well-established values but also 
consolidated some of them. Cherry studied Accounting during her undergraduate 
program and she took the alternative learning experience besides her business major. I 
am used to the structured life of an accountant and students are expected to work 
towards a chartered accountant right after graduation. I doubt this pattern of my career 
path. Living a meaningful life and enjoying freedom is my top priority and the OEP 
gave me a happy experience, she said. Wah commented on his value change after the 
program as well. 
I was quite lazy and seldom planned ahead before participating in the OEP. 
Computer Engineering graduates were quite popular in the job market at that 
time.. .took a follower role and followed after other's successful examples were 
my living style but I start changing this laissez-faire personality after getting more 
interaction with others. I met a student who studied Music in his undergraduate 
program and he later turned to Medical School. After the OEP, I realized there can 
be more possibilities in life than I first expected .It stimulates me to re-think and 
re- analyze my unplanned path. I had never experienced such shock before the 
program. 
Mandy also joined an OEP to the U.S. for a year and she indicated that she wil l 
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uphold her original values more strongly after the OEP. ‘Local students like go to 
drinking parties at night time for leisure and I also took part in those parties once or 
twice. I agree such exposure is out of my curiosity but I think it is not my living style,' 
said Mandy. A different experience was, on the contrary, shared by May (a Psychology 
major) that her values towards her family relationship changed. 'Youngsters bear less 
family responsibilities in the individualistic culture and they are not expected to 
reciprocate to their family in terms of financial support. Upon the OEP, I convey my 
caring to parents in the form of emotional support, instead of materialistic goods in the 
past, said May. In general, student became more open to new experiences and 
challenges that one of the OEP participants, Rose, who took courses which were totally 
unrelated to her major during the exchange. 'We played safe in the curriculum for we 
could choose not to transfer those course credits in case we did badly or fail that course', 
said Rose. 
Proactive behaviours. Rose also became more proactive in changing her learning 
style to match with the educational system in the host country. She further elaborated 
that local students at the exchange institution took active roles in classroom, ‘they 
raised out questions and answered lecturer's questions freely during classes....I took a 
Fine Art course and the course project topic was totally novel to me. It is because other 
local students have already been trained in this area, I should take more initiatives to 
ask questions to better myself.' Proactive personality was interpreted as a positive trait 
in the eyes of OEP students for one of them said, ‘after the close comparison with my 




The purpose of this study was to address the potential change in cultural 
cosmopolitanism, general self-efficacy, social self-efficacy and perceived spoken and 
written English competence of Hong Kong university students that may result from the 
structured learning experience of the OEP. Because of the centrality of these five areas 
to the goals of modem education, they were selected as the focus in this study. 
This study relied on a quasi-experimental design as questionnaires were 
administered to the OEP group and the control group who stay at home. As suggested 
by Cook and Campell (1979), conclusive and unambiguous interpretation of potential 
changes in any attributes that may have resulted from the study abroad experience can 
be made i f and only i f both the experimental and control groups indicated similar levels 
of pre-test score on the dimension under comparison. Though incontestable causal 
attribution of observed changes in students to OEP is not likely because of simultaneous 
influence of multitude of factors (Brislin, 1981), quasi-experimental designs that found 
similar levels of pre-test and later changes in post test allows fairly sound conclusions 
in terms of the studied factor responsible (Cook & Campbell，1979). 
In the present study, the OEP group and the control group reported essentially 
identical attitudes on general self-efficacy, social self-efficacy and perceived written 
English competence based on independent t-tests. We failed to obtain a comparable 
pre-test level of cultural cosmopolitanism and perceived spoken English competence 
between the two groups and therefore, it is possible that the dependent variables may 
also be predisposing variables, i.e., cultural cosmopolitanism can be a predictor of OEP 
as well as being affected by it. Cautions should be taken on the confirmative 
interpretation of changes in these two dimensions. 
Cultural cosmopolitanism among OEP students was enhanced compared to 
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students staying at the domestic environment upon a four-month period; validating 
research that students showed increased retrospective rating towards international 
political concern, cross-cultural interest and cultural cosmopolitanism than the 
comparison group after study abroad during their junior year (Carlson & Widaman， 
1988). As aforementioned, the change found in the OEP group but not the control group 
should be interpreted with cautions because the OEP group showed a greater sense of 
cultural cosmopolitanism than that of the control group in the pre-test. The trend for 
both groups, nevertheless, is in line with the main expectation of the study. Even though 
the present study does not address how such an improved sense develop, a better 
understanding towards other racial groups could lessen cross-cultural conflicts (Brislin 
and Yoshida, 1994). In a model of the influence of intergroup attitudes on intergroup 
relations by Taylor (1988; Taylor and Moghaddam, 1994), intergroup relations 
depended on two factors: the degree to which each group's self-stereotypes was 
consistent with the stereotypes held by the other group on them and the valence 
associated with the stereotype of the out-group. A harmonious intergroup relation 
depends on both cross-group consensus about the stereotype content and the recognition 
that the group members accepted, endorsed, and act in line with stereotypes and 
evaluation of their own group (Leyens , Yzerbyt & Schadron，1992; Oakes , Haslam & 
Turner, 1994). The concept of cultural diversity serves as the basis of the OEP and the 
OEP allows the building of a 'mutually shared' stereotype for each group. The better the 
sense of cultural sensitivity of a person, the more consistent the views a person hold 
towards other ethnicities. On the other hand, cross-group conflicts can still arise when 
there is discrepant evaluation of out-group's characters. For instance, while Asians may 
see their conservative trait as desirable, other racial groups could evaluate the same trait 
negatively. Person-to-person exchange in the program can be useful about fostering 
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students appreciation towards out-group's values. A match between the evaluations of 
cross-group stereotypes can encourage positive intergroup relations. 
Besides development of pluralism, the OEP can probably pose an impact on the 
sense of general self-efficacy. The Time X Group interaction on general self-efficacy 
was marginally significant in the study and the two group followed different trends over 
time on this dimension. Unlike the control group, whose reported general self-efficacy 
decayed over time, the OEP group reported a non-significant improvement on this 
construct. Self-efficacy generally refers to the personal evaluations about one's ability 
to organize thoughts, feelings and behaviour to produce a desired outcome on a specific 
task. In addition, people with high self-efficacy wi l l try expanding their range of 
activity participation and devoting greater effort when they undertake activity (Bandura, 
1986). It w i l l be of practical significance to investigate the shift in general self-efficacy 
over a longer time because a four-month period may not allow students to make 
improvement in their general self-efficacy. 
Psychological research to this point assessing the association between environment 
changes and peoples' responses in general self-efficacy is rare after an initial study by 
Juhasz and Walker (1988). Further work can be aimed to assess how the culture and 
environment change lead to students' improved self-efficacy. In the focus groups, a 
participant got a part-time job at a campus fast food cafe and she regarded the 
experience as self-evaluative for she found she is not only capable on examinations but 
also other new tasks. Surprising there has been a significant decrease of general 
self-efficacy in the control group. Perhaps a less stimulating domestic environment, at 
least in terms of cultural diversity as reflected from a lower lever of cultural 
cosmopolitanism reported by the controls in both pre-test and post-test, cannot provide 
enough learning opportunities for students to enhance their belief in achieving their 
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standards. Todd and Worell (2000) found that in the face of a lifetime of adversity, 
self-efficacy was one of the factors that enabled some poor women to lead positive and 
productive lives. The present findings do have implications for further research on a 
mutual relationship between an adverse environment and peoples' self-efficacy. 
Though there were no significant differences between the pre-test and post-test in 
social self-efficacy in the OEP group, the control group did show a different trend over 
time. Research on sojourner adjustment found newcomers who are unfamiliar to the 
host culture might experience anxiety ( Gudykunst & Hammer, 1988) and the level of 
self-report social anxiety increased particularly when the newcomers came across 
strange and novel situation as well as made contact with people about whom the 
individual knew relatively little( Schlenker & Leary, 1982). The sojourners may try 
social withdrawal or avoidance to minimize social contact with the hosts; Innes and 
Thomas (1989) stated that people with a lower level of social-efficacy showed a greater 
tendency to withdraw or avoid social interaction. Instead of perceiving themselves as 
socially incompetent, OEP students were not found to withdraw from social interaction 
in the new environment while the local group showed a decreased level of social 
self-efficacy over time. Social self-efficacy itself is unlikely to be a predisposing factor 
for the two groups demonstrated similar levels of social self-efficacy before the OEP. 
Bandura (1977) pointed out that self-efficacy expectations, including social self-efficacy, 
could be improved by successful personal mastery experience i f and only i f the 
individual attributed the success to his/ her skills (or an internal locus of control, see 
Sherer, Madoux, Merc andante, Prentice-Dunn, Jacobs and Rogers (1982)) and not to 
the external environment (external source). Based on the different developmental tracks 
between the controls and OEP group students, the host environment may provide a 
more socially stimulating environment for students to polish their social skills. OEP 
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further gives students a new setting in which they leam how to make successful 
interaction with their new peers, academic faculty member as well as members of their 
host family. The controls also showed decreased social self-efficacy over time, which is 
consistent with the trend of general self-efficacy. Perhaps a common mechanism, 
probably a less stimulating learning environment in the local campus, is responsible for 
these two coherent trends 
Mastery of modem language has traditionally been perceived as the most direct 
educational benefit of study abroad (Goodwin & Nacht ,1988) but scant attention 
should be paid to the actual second language acquisition experience that students have 
while they are abroad (Freed, 1995). We failed to find an interaction between Time and 
Perceived English competence, students in both group, however, showed decreased 
perceived spoken English competence with time and their perceived written English 
competence increased with time. One of the possible reasons for the only time-related 
change is that both formal classroom training and out-of-class contact serve similar 
functions in the second language acquisition for both groups. Conflicting evidence was 
found about the effect that the out-of-class language learning had on second language 
acquisition as well as on the interaction of classroom-based study and immersion in the 
authentic situations in linguistic research. (Freed, 1995). Second language enhancement 
while studying abroad was determined by a number of factors. Two language research 
by Spada (1985，1986) and Freed (1990) pointed out an interaction effect between the 
type of out-of-class contact (interactive contact such as talking with host families versus 
one-way communication such as watching TV programs in the second language) and 
the proficiency level of the students. In both studies, the results found that 
intermediate-level learners optimized second language learning in interactive 
out-of-class learning; while students of upper-level proficiency benefited most from 
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one-way learning method. Though Group did not correlate significantly with past 
English grade which is associated with students' English proficiency in this study, 
language learning during international exchange is probably subject to a mix of factors. 
The present finding was inconsistent with past research in that students did not show 
changes in perceived English competence (spoken or written). Since close examination 
of students' actual linguistic experiences while they are abroad was beyond the scope of 
the present study, future study can investigate the behavioural correlates of perceived 
personal competence, causes behind the perceived spoken English deficit and improved 
written English competence across time. 
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CHAPTER 3: EMPLOYMENT OUTCOMES FROM OVERSEAS EXCHANGES 
Overseas exchanges can be regarded as competitive advantages for travelers, their 
employees and even nations (Inkson et al，1999). Inkson (2003) examined the 
consequences of overseas experience (self-initiated overseas experience, OE) for 
subsequent career and common career-related themes were noted in the OE, viz., 
self-designed apprenticeship, casting off the negative experience from previous career, 
finding a new identity in terms of occupation or industry, increased interest in 
self-employment and developing a clear career focus upon return to the home country 
(Inkson et al, 1999). Before the OE, overseas exchange explorers may have been stuck 
in past jobs and try to stay away and seek new stimulation. In the time staying abroad, 
people acquire new skills and they can later transfer the skills in their future career, 
which is like self-directed apprenticeship. For instance, a laboratory assistant got stuck 
in her laboratory job and decided to go overseas in her mid-twenties. After the two and 
a half years spent in traveling widely overseas, she ended up in being a travel agent 
when she returned back (Inkson , Arthur, Pringle, & Barry, 1997). Overseas exploration 
may also lead some people revert to new occupational identities. The novel work 
experience of overseas exploration gained a manual worker a new position upon he 
returned home. The worker went overseas to escape unemployment and worked in a bar 
for a friend he had met on vacation. After the OE, he transferred his polished 
interpersonal skills into sales and marketing in car sales business (Inkson , Arthur, 
Pringle, & Barry, 1997). 
OEP and graduates' attractiveness to employers 
American Council on Education has called the higher education must look for 
changes such that the learning experience must be supplemented with a certain degree 
ofintercultural competence (ACE, 2001).The major advent of globalization and 
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internationalization can be found not only in education but also in the business area. 
The tasks for future leader have ever been so globally diversified because national 
borders are becoming increasingly permeable to global economic processes (Lynn, 
2001).As noted by the U.S. Education Secretary Paige (The Business Times, 2003), 
international education did more than enhancing mutual understanding and friendship 
among nations, it also strengthened national security and economic competitiveness. By 
recognizing the instrumental values of overseas experience, the Dean of the Graduate 
School and International Program of Kansas College said the schools' administrators 
are considering adding transcript lines indicating students' participation in service 
learning programs and have already honored special certification to their overseas 
exchange programs, the Global Awareness Program (Rombeck, 2003). In recent years, 
Shanghai has paid more effort to attract returned students back to China in order to 
bridging the gap between the level of science and technology and that of Western 
countries (China Business Information Network, 1996). Large enterprises even tried 
recruitment by sending their delegations to Britain, France, Germany and other 
countries to draw Chinese overseas students back upon graduation. Increased levels of 
cultural cosmopolitanism are assumed to enable students to be more competitive in a 
job market compared to their counterparts, and as a result, they can receive better pay 
and obtain greater number of job offers. Therefore, overseas exchange experience mayl 
be an advantage for graduates in terms of their attraction for employers. 
Hypothesis: Students with OEP who get overseas experience will get higher 
starting salaries and receive greater numbers of job offers upon graduation compared 




107 university graduates (76 females and 31 males) from local universities 
participated in the present study and they were invited via an alumni mass-emailing 
from which they could find a hyperlink to the online questionnaire. They aged from 21 
to 26. Among them, fifty-eight respondents participated in OEP of at least four weeks 
during their undergraduate programs and forty-nine participants have never got 
overseas exchange experience of more than four weeks before programs. 
Procedures 
The questionnaire was divided into two parts. In Part 1, participants were asked to 
indicate their gender, age, year of graduation with his/her bachelor's degree, their 
major , the average GPA obtained in their bachelor's degree and their grade received 
for the English subject at the Hong Kong Advanced Level Examinations. Part 2 
included questions asking students' major participation in extra-curricular activities and 
overseas exchange programs during their undergraduate program, including at most two 
activities for extra-curricular activities involvement and two OEP of more than four 
months. Name and nature of the activity and the participant's role of the extra-curricular 
activity were asked as well. Participants were asked to think of at most two OEP they 
participated during their undergraduate program and they had to report the OEP name, 
its nature, duration and the academic year at which the OEP began respectively for the 
two programs. The number of exchange programs they have joined before was asked as 
well. Students were classified as four different groups according to the length of their 
OEP from (1) no participation, (2) 1 month- 2 months, (3) more than 2 months - 1 
semester and (4) more than 1 semester — one year or more. Finally, the number of job 
offer upon graduation and the starting monthly salaries were reported. They received a 
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$50 shop coupon upon fil l ing in the questionnaire. Participants could assess the 
questionnaire by clicking the following link 
(http://cybeipsy.psy.ci她.edu.W〜extracuiTiciilar/working/) embedded in the invitation 
e-mail. 
Extra-curricular activities participation 
The involvement of extra-curricular activities was measured as a composite score 
of the length of participation and average hour spent per week on the activity reported 
by respondents (the composite score would be made up of more than two 
extra-curricular activities i f participants reported more than one activity). Similar to 
Study I, in the procedure of analysis of variance, extra-curricular activity participation 
and average GPA were taken into account as covariates in the assessment of the impact 
of OEP on participants' attractiveness to employers. After a closer examination of 
inter-correlations among various independent variables, the starting monthly salary and 
the number of job offers, Advanced Level English Examination results (past English 
results) took a significant relationship with the monthly salary. Past English results also 
got similar regression slopes with all four OEP groups. Better proficiency of English 
may moderately relate to participant's improved competitiveness during job interviews 
or presentation, Past English results, therefore, was taken as a covariate as well. 
Results 
Table 9 presented the correlations among selected variables and table 11 the 
demographic characteristics of the participants. Analysis of covariance was used to 
compare the starting salary and the number of job offers between the OEP group and 
the control group respectively. The results showed that even when extra-curricular 
activity participation, GPA and past English results were controlled, the differences of 
the starting salary among the four groups were marginally significant (F(3,102)= 2.483 
p= 064). Table 10 provided the post-hoc comparisons between groups. An ANCOVA 
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was also conducted using the same covariates with the number of job offers as a 
dependent variable. The four groups, however, did not differ in the number of job offers 




























































































































































































































































































































































































Pos-hoc Comparison on Starting Salaries between Groups 
Comparison Mean differences Sig 
Group 1 vs Group 2 -0.04 1.000 
Group 3 -0.73 1.000 
Group 4 -1.51 0.086 
Group 2 vs Group 3 -0.69 1.000 
Group 4 -1.48 0.135 
Group 3 vs Group 4 1.000 
Note. 
Group 1 No OEP participation 
Group 2 1-2 month(s) 
Group 3 >2months - 1 semester 
Group 4 > 1 semester-�=1 year 
4 ^ ^ ^ ^ ^ ^ ^ ^ 
3 -
2 -
— s a l a r y point 
1 -
0 ‘ ‘ ‘ 
Gpl Gp2 Gp3 Gp4 
Figure 6 Mean Salary Point against Different OEP 
Groups 
Note. Salary point is categorized as 1: <$5000 2:$5001-$7000 3: $700149000 4: $9001-$! 1000 
5： $11001-$13000 6: $13001-$15000 7: $15001-$17000 8:$17001-$19000 9: $19001 or above 
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Table 11 
Demographic Characteristics of Participants in Study II 
OEP Control 
group Group 
A ^ 22.72 
Average GPA* 3.28 3.03 
Past English results* 
Major 
Arts/Humanity 17 29.30% 5 10.20% 
Medicine 0 4.90% 1 2.00% 
Social Science 11 19.00% 12 24.50% 
Business 17 29.30% 12 24.50% 
Education 3 5.20% 1 2.00% 
Engineering 4 6.90% 9 18.40% 
Science 6 10.30% 9 18.40% 
Sex 
Female 45 77.60% 31 63.30% 
Male 13 22.40% 18 36.70% 
Visited country in the OEP 
China 10 17.50% 
Canada 6 10.53% 
The U. S. 23 40.40% 
Britain 12 21.05% 
Scotland 1 1.80% 
Japan 2 3.50% 
Korea 2 3.50% 
Nature of the OEP 
academic exchange 44 75.90% 
intership 5 8.60% 
cultural exchange 9 15.50% 
Duration of the OEP 
1-2 month(s) 33 56.90% 
>2 months- 1 semester 14 24.10% 
>1 semester -1 year 6 10.30% 
> 1 year 5 8.60% 
Note. * GPA ranged from l(min)-4(max), Past English results: A (scored as 5), B(4)...E(l) 
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Additional Insight from Qualitative Data 
Information related to the impact of the OEP on students' early career 
development obtained from the 10 participants in focus groups and interviews was also 
analyzed. According to the interviewees' reaction, OEP only helps participants hunt 
jobs when they can articulate the benefits from OEP during job interviews. OEP, 
meanwhile, helped students become more mature and prepare for the study-to-work 
adaptation easier. ‘OEP becomes an interesting topic in interviews and helps employers 
form an outgoing and independent impression of mine since I have been more 
competitive than others by being selected to the OEP,’ Rose said. ‘ I became more 
outspoken and active during the socialization process on the job. The impact of OEP on 
students' career development is a sense of maturation after the program but not a line on 
the resume indicating the OEP participation,' Cherry reminded. Wah pointed out that his 
present working hours are quite long but the toughness and adaptation ability acquired 
during the OEP help him interpret the hard time positively. He did water sports when he 
was stressed during the OEP and he now also resort to sports for relaxation in his 
stressful work life and he regarded himself better adjusted to work pressure compared 
to his colleagues. 
I leam to be more independent in the OEP, which become my strength at work. 
About one year after I joining my company, my team was going to send a 
representative abroad on an assignment and I was selected as the 
representative though I was rather a junior at the company. Partly because the 
employer trusts my ability in becoming a successful expatiate... In an 
informal meeting with my foreign colleagues, I do not feel hesitated and 
interact with them as usual. 
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Discussion 
The present research addressed the potential impact of OEP on students' 
attractiveness to employers and this topic, up to my knowledge, has seldom been 
investigated in the past literature. The starting job salary among OEP participants was 
higher than that of the control group but the relationship of OEP and number of job 
offers received was not significant. 
A new perspective on working life is now emerging that people are becoming more 
and more individualized and they have to update their own brand by 'value-added' 
activities (Moss, Salzman and Til ly ,1998). Atypical job wi l l be boundaryless and a 
blur of jobs, people, places and relentless self-improvement. In the detailed analysis of 
the effect of self-initiated overseas experience on adults by Inkson et al (1999), people 
would return with better job prospects, improved career skills and job satisfaction more 
likely when their exchange experience were structured and well-planned. The benefits 
of overseas experience are not only limited to individuals but also for the employers as 
well. Thomas (1998) stated that employers did not fully utilise individuals' skills 
acquired though overseas assignment. It is possible that the underlining prior 
differences such as motivation and proactive tendency, which have not been controlled 
in this study, differentiate this group's competitive advantage. Meanwhile, broader 
cultural perspectives and better language skills enhances students greater competitive 
advantages in job interviews and at work. People with higher general self-efficacy wi l l 
also be more confident in their value to a prospective company and this in turn lead 
them to ask for a higher salary. There was no significant relationship between groups on 
the number of job offers received partly because some of the graduates may soon stop 
their job hunting process once after they can secure a job with an attractive salary. 
Second, the measure of the number of job offers received was a less stringent 
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measurement of graduates' attractiveness to employers compared to the starting salary, 
particularly when students set a lower expectation in the job preview process. The 
present exploratory study may fall short to answer questions of what components in the 
overseas exchange program make the participants better than the controls. We could 
find the answer to this question by a qualitative investigation on OEP participants' 
reported changes in language, cultural cosmopolitanism, social self-efficacy and general 
self-efficacy during the OEP and their early career development on a day-to-day basis. 
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General Discussion 
These studies attempted to examine both immediate and proximal outcomes 
stemming from student exchange programs. Among the studied outcome variables, 
cultural cosmopolitanism, general self-efficacy and social self-efficacy were identified 
as the short-term developmental outcomes. The impact of the OEP was not limited to 
short term personal change and it also enhanced students' competitiveness during their 
early career. As overseas exchange program administrators must continue to justify both 
financial and human resources devoted to the program, the study help discern the 
unique contribution of OEP to students' personal development. 
Limitations 
The present study needs to be replicated in elsewhere for better generalization for 
the study sample was mainly based at a single institution. Another important issue is the 
heterogeneity of the sample and the possible differences in the initial level of 
competence before the OEP program. Comparison of the initial level of cultural 
cosmopolitanism and perceived spoken English competence revealed significant 
difference between groups; the OEP students can be ready to change in the expected 
direction because of their program participation expectancy. 
Application 
The results show the unique contribution of OEP to students' cultural 
cosmopolitanism, general self-efficacy and social self-efficacy and no difference on 
perceived spoken and written English competence. The results of the present study may 
lead one to argue that such an OEP program is of little value to students' language 
development. However, this conclusion may underemphasize the point that language 
development or even personal development is an ongoing process. Future work can 
employ multi-methods to assess students' linguistic change after the programs such as 
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measurement on behavioural correlates of the perceived English competence, e.g., using 
language aptitude test and students' learning motivation and also the interaction 
between the students' initial level of English proficiency and their language 
improvement. In an exploratory study concerning a cultural exchange program called 
‘Semester at Sea', researchers examined student journals using domain, taxonomic and 
theme analysis. The impact of OEP on students' on cultural cosmopolitanism, general 
self-efficacy and perceived English competence varies and the effect was only mild in 
general self-efficacy and social self-efficacy. A more in-depth qualitative study on OEP 
can not only supplement the present study but also further articulate students' 
day-to-day development. 
The findings of better starting salaries for the OEP students may imply employers 
at Hong Kong are aware of the programs and the advantages brought by them. OEP, 
however, is still not fully understood by the employers and HR managers at Hong Kong. 
Universities can give their students a certification for participating in overseas exchange 
programs and such acts can attract employers' attention to the unique impact of OEP in 
the university curriculum. Further work should be aim to assess in detail whether the 
starting salary point wi l l be different when the effects of occupation is controlled. 
Benefits of OEP programs can be maximized at its fullest sense even at the local 
campus. The presence of foreign students at the local campus, whose participation 
follows the bilateral exchange regulations between institutions, can help contribute a 
culturally diversified environment. Though the impact of a diversified Hong Kong 
campus may not be as remarkable as the total immersion in a different culture, 
institutions can provide local students with more inter-cultural diversity and arouse their 
cultural awareness. In sum, these studies were consistent with past qualitative and 
retrospective study that students gained a higher level of cultural cosmopolitanism after 
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the OEP. In addition, the findings contributed to the literature by showing that students' 
general self-efficacy and social self-efficacy was mildly enhanced four-month after the 
program compared to the control group. These studies, moreover, showed a significant 
relationship between the length of OEP participation and participants' starting salaries. 
Both the qualitative and quantitative information presented in this study is hoped to 
provide useful direction to both program organizers and student participants. 
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Appendix 
Questions asked in Focus group/ Interview 
Introduce the purpose and what will be done in this focus group 
開場白：各位你地好，好多謝你地係0甘繁忙0既工作中都來到今次的focus group. 
今次focus group 0既主要目的是希望收集一 d去過外國交流的中大舊生，即你地 
對外國交流活動0既蹄法•不如，我地首先互相介紹先啦•我叫Crystal，係 




undergraduate 〇既交流,經馬愈• Please introduce yourself and your OEP 
1.首先，就講講你對於會去海外交流0既同學有什麼蹄法，你覺得佢地有無 
一 d 共同 0 既特徵？ Do you agree that people going on an OEP share some common 
characteristics ？ 
2.你覺得海外交流經驗有無影響到你呢？（有0既話，等佢地隨便發言)(如果開 
始見佢地好少0野講，就0夫以下論點，和舉例）Do you think the OEP have 
influenced you? If they do not have opinion, prompt them with the following dimensions 
H一， communication skills 
第二 ‘ 國際fiS野 cultural cosmopolitanism 
第三，與不同膚色0既人的人際關係 interpersonal skills with people of 
different racial background 
第四，與外間建立人際網絡 0既能力 n e _ k i n g skills 
第五’自信心 s e l f - e f f i c a c y 
2.有沒有其他0凡補充？剛才你地提0既多是正面0既影響，而你地覺得有無負 
面0既影響？ 
Do you have any other opinion about the impact of the OEP? Do you think there 
are any negative impacts from the OEP? 
3.我地頭先講過一些影響啦’就住你剛才講過0既影響’你覺得呢d 0既影 
響會不會影響你出0黎做0野或0岩0岩做0野0既時候呢？ As you mentioned before 
about the impact brought from the OEP (if so), what is your idea about the influence the 
OEP has on your early career development? 
4.係大學0既做學生0既時間，你地有無參加其他0既校內0既課外活動？你 
頭先講過1關0既海外交流經驗’你覺得課外活動同海外交流有沒有一 d類似或 
7〈同 0 既糸至馬愈？ What is your view towards the role shared by extra-curricular 








地 0 既交流經驗有什麼蹄法？ From your point ofview, how did the HR dept or your 
manager at your company perceive your OEP experience? 
7.最後，好多謝你地爲今次focus group付出的時間同埋你地好寶貴0既意見，到 
呢個時候，差不多到了結束0既時候，0甘係完之前，你地有無一 d 0野想 
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